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Today focus!

• Background and Rationale

• What we learnt from the System Review: 
• Areas / scope

• Key findings

• Strategic priorities and policy options

• Reflecting on TVET organization and reform practices

• Q & A



TVET in Myanmar: Rational
▪ Different strategies and programmes supported by well developed legislative and regulatory 

frameworks: 

❖ Key policy documents: National Education Law (2014), NESP (2016-2021) 

❖ The first TVET law was drafted in 2014 and reform is guided by the NESP, NEPC, NAQAC

❖ ESDL (2013) to regulate in-service training for those already in employment and pre-service training for 

those who are seeking employment (NSSA)

❖ Myanmar Sustainable development plan (MSDP-2018-2030),  

aligning with the Global SDGs 

❖ Formal TVET is offered at upper secondary and post-secondary levels

as part of the national Edu system

❖ Non-formal TVET programmes are offered by 13 different ministries and private providers  

Development of a comprehensive and 
coherent policy framework

❖ Identification of strengths and 
challenges of the whole TVET sector 

in Myanmar
❖ Overviewing the modes of 

collaboration and networking 
among various stakeholders 



The original goal of TVET was to prepare 
youth to enter the workforce. 

In many developing countries, this remains 
the primary objective, 

> by making TVET an important part of the 
educational agenda, 

> as a contribution to economic growth, 
social equity and the sustainability of 
development .

The global technological revolution, 
however, demands higher levels of education 
and technological skills for the 21st century, 

which is an important objective for all 
education initiatives and reforms, including 

TVET
(UNESCO’s Strategy for TVET for the period 2010 to 2015).

A transformative vision of TVET must be 
promoted in the framework of lifelong 

learning, and to contribute to the 
implementation of the 2030 Agenda for 

Sustainable Development.
(the new Strategy for TVET for the period 2016 to 2021)

Global challenges for TVET

https://unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Lifelong+learning
http://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Technical+and+vocational+education+and+training


Background

▪ Comprehensive TVET system review in Myanmar in 2019 by the Ministry 
of Education, DTVET, in partnership with UNESCO and GlZ:

➢ to support the development of rules and regulations which provide 
guiding principles to TVET policymakers in Myanmar.

▪ Led by UNESCO expert team-

➢ to overview a number of key TVET development 

➢ to analyse the status of TVET systems, as well as the social, economic 
and labour market context of Myanmar, and 

➢ to propose recommendations for policy actions to further improve 
TVET systems. 



A review report was 

▪ drafted based on the quantitative and qualitative information and 
evidence collected 

▪ through consultations, data analysis and a comprehensive desk 
review

A review report 

▪ included an overview of the TVET system in Myanmar, and 

▪ articulated key recommendations, identified priorities for action 
with alternative policy options

Consultation process (February and June, 2019)

▪ meetings with the DPs and CSOs from TVET sub-sector working 
group and Line Ministries

Official launching (28 November in NayPyiTaw)
The panel discussion> to discuss and exchange their different perspectives on the strategic 
priorities and policy options identified in the Review, and express their concerns and prospects for 
further improvement of TVET system in Myanmar context. 



Scope of the Review

Chapter 1. Social and economic context 

Chapter 2. Labour market structure

Chapter 3. Skills needs in the labour market

Chapter 4. General overview of the education system

Chapter 5. TVET systems

Chapter 6. Digitization

Chapter 7. Financing of TVET

Chapter 8. Strategic priorities and policy options





8.1. Key findings

8.1.1. Social and economic development

8.1.2. Labour market structure

8.1.3. Skills needs in the labour market

8.1.4. The education system

8.1.5. The TVET system 



8.2. Strategic priorities and policy options

8.2.1. Strengthening the governance of TVET system to ensure its 

relevance

8.2.2. Use of labour market information and intelligence for TVET 

policies

8.2.3. Development of occupational standards, qualifications and 

quality assurance frameworks

8.2.4. Digitization (for expanding access; strengthening quality and 

relevance; improving management)



Lessons from the review process:
Reflecting on TVET organization, recent reform practices and models



TVET organization: Recent reform practices 

Foundation 
for TVET

❑ within the “general education context”

❑ aims to provide required basic skills as a foundation for courses related to vocational skills

❑ the skills gained in general education pave ways for further vocational learning

❑ recent reforms _ general education offers a curriculum that includes life skills and vocational components, 
while TVET offers  more advanced learning through formal, non-formal delivery

Initial 
Training 
System

❑ often referred to as “vocational education” 

❑ begins as early as age 14 and is offered in the curriculum of upper secondary and tertiary education

❑ new trends promote greater flexibility by incorporating vocational skills in general or academic courses and 
expanding vocational education into tertiary education

Continuing 
Training 
System

❑ concerns “lifelong vocational training” 

❑ has become the new direction of TVET

❑ in response to changing occupational structures (globalization, automation, digitization, etc)
❑ support a wide range of occupations and its related skills (characterized by its market-led approach)

❑ including on- /off-the job and informal training funded from multiple sources 

❑ linking with industries and firms for advancing technology changes and globalization trends 

❑ Quality assurance in the process of implementation

❑ TVET governance and collaboration with enterprises



The state-regulated model 

❖in France, Italy, Sweden, and Finland

❖national education systems define, 
provide, and finance 

❖ Public-private partnerships with firms, 
industries, and labour unions 

❖historically has underperformed 

❖the national curriculum often does not 
reflect local labour demand realities

❖The fully subsidized TVET within the 
national education system (France)

The liberal market economy model 

❖in Great Britain and Australia

❖reflect the demands of the private market led by industries 
and firms

❖industry sector skills councils decide the types of 
occupational qualifications that industry and support firms 
need to train their workers

❖often private industries and firms volunteer to pay for 
workers’ training and apprenticeships

❖state subsidies support “at-risk” youth to increase access 
and opportunities for them the private sector financing and 
delivery in the UK system

❖the private sector financing and delivery in the UK system

❖governments fund necessary research on occupational and 
industry demands for skills and establish skills councils and 
NQF

❖The main public policy responsibility is to ensure full 
information about industry needs and to share this 
information with education and training systems and job 
seekers. 

❖ Training depends on the demands of private companies, 
thus a narrow interpretation of certain professions.

The dual system model 

❖in Germany, Austria, Switzerland, 
Denmark, and Norway

❖strong public-private collaboration for 
the design, development, and 
implementation of TVET (such as trade 
unions, state agencies, organizations)

❖the mix of public-private financing in 
the German system (through both 
needs-based public sector subsidies and 
user fee-based private sector financing)

❖incorporating knowledge and skills 
acquisition in both formal school and 
“learning while working” settings.

❖the limited number of apprenticeship 
openings in enterprises

❖The high standards of workforce 
qualifications and the industry sector 
agreements results long-term 
investment in human resource 
development.

TVET system development: Reflecting three distinct models 

Source: TVET MODELS, STRUCTURES AND POLICY REFORM, (USAID, 2014) 



In Summary:

• TVET in Myanmar has taken initiatives on:
• the development of national qualifications frameworks, 

• the blending of vocational education and upper secondary education, 

• enhancing apprenticeship and continuing education and training systems, and 

• the development of partnerships with the private sector,

• achieving systems that are more flexible, responsive to community and regional stakeholders, 
and demand-driven to meet the needs of students, families, and the private sector.

• NQF has become the cornerstone of TVET reform in Myanmar for the improvement of Quality 
delivery and lifelong learning opportunities. (to encourage more access and mobility to the system)



What we learnt:

1) Myanmar has adopted a wide range of reforms that relate to the governance, quality, access, and relevance of TVET (by addressing the 

governance and structure of education). 

2) These initial reforms reflected the new legal frameworks and constitutions emerging in Myanmar during the last decade. 

3) TVET reform strategy can be further strengthened specifically addressing the need to adapt the structure of TVET delivery to the needs of 

the market economy. 

4) Continued progress in decentralization of management, budget and financing is required at the regional and local levels of governance. 

5) Formal TVET is part of the national education system, funded by the government through its national education budget. 

6) Myanmar TVET can not provide an extensive system of apprenticeship and on-the-job training yet.

7) The government takes on more responsibility of ensuring that workers are “qualified” and meet nationally-recognized skills qualifications.

8) “intermediary” institutions, that are independent of both the state and the private companies, yet to be strengthened to regulate 

vocational/skills qualifications. 

9) The government’s role can be further strengthened  to provide an enabling environment that supports public-private partnerships 

between government, private businesses, and labor unions. 

The review process provides an opportunity for policymakers and TVET stakeholders to re-envision TVET in the country.



Each lesson learned is an opportunity 

for continuous quality improvement !!


